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A Study of the CLIL Approach in Teaching English
to Junior High School Students

Kumiko KOYAMA

Abstract

Globalization has made the world interconnected. We realize the necessity of a certain
language as a common medium. Though English has played its role in Japan, there has been
no unique teaching methodology of English. The Audio-lingual Method, the Communicative
Language Teaching, the Natural Approach, Task-based Language Teaching, etc. have demerits as
well as merits. In addition, the Ministry of Education, Culture, Sports, Science and Technology
insists on the importance of communication. In response to this, the Content and Language
Integrated Learning (CLIL) approach has been tried in several schools and institutions. CLIL
is not so rigid in the way of teaching as former methods, and it integrates both content of the
subject and the target language. This paper shows how the CLIL approach is an improved

teaching method, and draws up a tentative teaching plan.
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SEPGETH T [ BBIC I 2=y — Y a v ENA D) ETLEEOFEREKY,
TI2=T =T avRNOFMER) P EN, R T T BBIC I 22— 3
YEMS) LT LEEOEREMY, o JIa=r—varighokgrEry 1® Fros
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DL, NER, PERE, BEFERICBVWCII A=Y a VEENER D S ENHKE
DOIREE o TWABED, FEROBREIIBVWTIDIENEDIHIITIMENTVEDTH A
Do NFRONERREETIE, FAE LTXFRELBI bR VwOT, BFICE2332
=T arvEBIR, HEEMRALTOR 747 - A—=H =125 ->TC, BEIZTHEE
ATy MLT, %5 EADTT N Ty NEEBERTEAHIE LTS, LA
L, HH¥RREEFRTIE, ZNENERZER, KRETBRE VI BEND Y, HED 53 30ER
FRICEDIEEDLBI b, TNEERETELDITICEV VeV FEFH L, €
OHRT, RBIALTH I I 2T a VIEEHPTELLHICETRLUTEELRML LD
ELTWh, EldVi, FBOII 22— a ViGEIM b s X ) 2, R ERED
HFIZERET A2 DIIIMED B Do /35 ¥ T T 7T 4 AMBRHEE I D LT THEBEOSFY
Ik L, 728 21E, Do/Does & - 725t L% Hoh ) Y hy, TDEZ T Yes,
Ido./ No,Idon’'t” £z %, £ TIL, “Do you have a watch?” &\ ) BHMOEZIZE) T
H5) Mo ZOEMLDEZE LT Yes, 1 do./No, I don’t.” & WV EZIFELZLTIELWT
HHIe bbHA, BALFIELWD, HEWHRATLZWVIRD, EEOHMT Yes, I do.”
RIOEZTHEATLZZLEETHVTHSL ), TNETTETIEIIa=r—Var%k
Eolzlidviev, EROL) REMET ALV 2L, HIZYes/No DEZZHE 720
B TI>BRVIETTH D, 5 LFIE “Well, it’s ten twenty,” % ED L) HEZ EZFL T 5,
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DHIBIZFDIHIILTIIa=r—arktoTwb,
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RIEETAIENTII 2= —3arTldhve, TEREEHVEEW) T EIE, MK B
W, OfER SFEDS, GELR OB DPBEYIIHW SN TV TYRTH L, 2Tz, FA
BAPR, W7 EOFERGRN RS VLETH b AITHIDONZO2IBHMDO N Dh, R AEN
PECDOD, HLVEDRYVERONLZOD, LR EBEOANZOD, T, mBoOmEE
BODPRTLOALPVWTWIHLZOPIZE>T, ZEEEBVFITLIENTELILARET
Hbo £72, FMLTHo THLEFOENTH S LA, yes/no HHLTH > T D yes/no &K
DOTVLDOTIELWI LR L TRET LI LETHDL, UL, Sk s S8
HoOWE Db T LD T, IIa=Fr—2arPeNbDThb, TOLI BRI LEH
ZHIIEHREZTICEY, BEBYORHEETE2OTIERL, 2L ARYOHM GirE,
Za—=A%E) EHVLAHRETRL, HOEZ, HFOERE LTRETLRLE, EBOWME
VARSI B TIEFET 5 2 L LB TH D, £, Content and Language Integrated
Learning (NASEMAAFE UKL CLIL) OX) 27 70 —FHEL Tnb Enz b,
22T, AETE, . ZLIEOBEIZOWT, B CLIL (S L - SR AR
WCIRAR, RIC CLIL OEBHIIOWTHR T, |fRIS, HFEEEZTGE L7z CLIL % v
PHEREHE DO—F R IR T Do
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BEEOBERTHHEREOEB T 2L IX0FEKIZIE, 17y b (input) PWLETH %,
Krashen (1985, 1994) &, AL SFEB 2 HRIZA > 7 v MEEL (Input Hypothesis) % T
Bl7ze THUE, BEHBAMIIHT L5 00N L1k o T, 1%, BSEHEEN
METICEZODOHENH S LEZ 2. ZN6 S (acquisition) &% (learning) T
Hbo WEZDZO%XHL (the acquisition-learning hypothesis), £t HARIEF (natural
order) ° |2 & o THEMICE M L L CMAICREIN LA, FHIEERL THIIOT, h
FISFEHMRICEDL EER Tz, FREFL, BELARIIICEL o THMEL, B8 LRI
Lo TENDPIEL WA E) % E=Y —F % (the monitor hypothesis) o BEfFUHEZ 1 > 7'
FNSEETHL L) A 7y M (the input hypothesis) (Z#EFICOAHE L T 5,
BETHGZOLXVED DL LofEe et A 7y F2B@E LT, BRIEFRIZLZS->T
HELTWw, BETERWEIRA Ty PEBDLNDLDOTYH, RSP Z &IZPS OB
EEDTHMTEL L )LD, Lo T, 17y F35501F, BEOLDOTHHUE
B\, T72, FERIVALZLEZEL T2, BEVZP-720), TOEHEFHETEN
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EEHRLTWREVoEE T A VY —HE7eb L, SHlERICEEIEDS 2L T
b, 47y MIEFEEHFEE (Language Acquisition Device) 1ZFEL 2\WX ) 127% % (the
affective filter hypothesis) o

COL)BEHRT O ADORER, TN TELDITEN, FHEDEM (production)

EREEPED-o TV EV) TRV E v, FHRFEEERTH, SHEM#E &I
DL ENTED, 2F), BELSHEENEICHETEZI L) S HoE 2L, AH
EZEOA 7y FEHT, NWETZEHREHEELVIRDEZERHEL CERZERTEL L
W, FFaT) s T 7= F 2L TWAETH S,

AR L, Swain (1985, 1995) (&7 7 b7 v MEGEL (Output Hypothesis) %Mz, % A
THLEIZED S LIl oz, iR, TEIFEERNTAILE, $AhbbILREFHELANE
W7o $ LT EIEBIEREESICEML CnA LRz, FEBEIZLEEHELTCAT, H
BIMENVIZNWI L EEBRIHEE R ZLICF Yy TPH B I LRI 2ORIDEPKRUZD
Thrbo RO LWL oT, MPMELZO»ZRRTEZLE0LTHL, ZLIEEFET I LI
METH), TNL->THB L IICEEL L)X 2, T2, 77Ny bFHIET, X
FELEOBBENRNEIB 2T 2810045, 29 LT, SHA#EENELSELZ LM
TEhEn)H,

Wlcld, NFFDA~—=Va Y JTHEEZERL, FREVROLELV NV RTINS
IZFREST B2, BfETE 2427y PETTEARATITHSL EEER LIz, FHEIT 5
A7y PTELRWIZH Y %35, BETHIEEPEOSNTL L, FFT &) 12HmT 5
NTWRWOTIENRPHEFRHEE 2 o IlMiEE e wolZi v ),

2L, FETREPHNTHECIIR D S RS EF N e MIE L0, 7272, FIRaE
B zEwnen) b0 TIE R, FT72010E, MEPLETH L, 200831 v Ty FER
T, ZIDOVNERODEBEBATIY) AND A 747 (intake) BT b, $TIZHo
ZZHSOHERERE LB L7220 LORWICTHREREL LTRIELTWE, ThonbT
TETY MBI bbb, TRETIE, ELE5PICENZ BV EIREICHEHS T2, K
TldA > 7y FEFPEBICLETHL LD, TNy FEFVPEETHL LD, EH06H0
—HETTREFREREIWILLZVEWV) TE L L, EH0 L FHRERICIIERLERT
H5bo

HRICBIT2HFBHELATHDLE, BEFZILACHAREIZLZHMATHIIBL TS, £
72, =27 7 A0 NE 30 itk & NS o TDIDA YTy PHT T Ty b
bHaThsdLidvaive E6IT, FEICBWTERMN LRGN, K235 LidhrkD
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L, HEETEOL) B E B STV, BB ORFFEIZL1E > TwiRy,
AI2=r—2a VRENRE) ZOICBELENTVRL I LR, Ml E3NTURVOPEFT
Hbo TNEMOIIFEZE LM S 2T IUTR SR\, 7272, JWREHE 2BV THliet iy 7 Figiti:
EVI) BDIEFFEL WV (B (2010)). ENENOIREEOEFZFHAL T, £Hwv)flak
EbEE EOBEBTHV LN A EET LI LNEETHL, WTNOIREEZ L LIZLTD,
Bk L7z k902, BFEWRER A > 7y Fa/eK SAGZ, TU NIy M3 0BE2 8L (&
52 ENRBEILRS>TL o B TAHAL LI, CLILIEZZOWMBFOETZIY A, 2,
SFEEF PSR MAEDELFTR AT TU—F THDHENZ D,

3. CLIL (REEEMEEEE) OHE

3.1 CLIL Qs

CLIL O FRIE 1994 43 — 1 v /S THW 5117275, Mehisto et al. (2008), Coyle et al. (2010)
WEBE, COL)LEEEOERIEDI Y E L, 5000 FRIOBEDA T 7 rblfE 70 &
bubhTwd, 72, -0y SORFETIIRE, % EY, Bk Eo5B CrRERED
WOEFE Thbbs T rEBIlLARENrBI bz’ 2Thd CLILO X S 1285 % BIE
ETAEREICLABE TH o2 SIHMKOI -y STRESHERENEALLA TV
B, N U NVHEBERLSHEHE IERE LA b5 7,

AFFTTIE, TRy 7 D750 AEERETHIICEGEELZFET T L0 2 b ORELSD
BO72b0F LN T TV ABETRD L) IFHEE RV EHEO PRI oL J IR & T
AHBEEE L D TE BN ERNLEEEODD LR, T LT, EENLZEFT 2% T 0Tl
WHEIICEHETHICEL 2V EEz, YURIIBE,ITC, BHESHE (22T, 7725
THEOEERZT 24 ~—Tar 70y I a%BAIE, 20T 07T L TR#EY) % frED
REBFEDHET L C o 7288, HEIERSEZSHEEEHTLI L, L, £—9)
32y —ark EEIFLILIENZEVCW, TLT, ELAYEWD T2
HEDS® HREEFIZOVTHR S, 73 - M - 3l - HFC W) 4AH A MIET 7 7a —F 50
bieo TOA~Y—2ar7ur 703K, HFFERISEDOMOHIT LD > T
Vo 7z,

970 FF IR B L, AF)VATHEBEBHEV SIS ELEREF/FOTELBIIHL TS
ChbhdEHIn), BENFEE ZLIOEFEBLTEBEVPLETH S &\ ) BFEDILH -
TWwo iz,
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1990 EAIE F TIl2iE, 7 u— LRIV, WISEE» L RERFTOH TEERK
HFOLBEUDNETETHMI->Tviosz, I—0 v/ 3T, HEZED, BEFH2EOL720(2
BHHEORKELB G LBEHMEY, 7T T THHEOBERED BT TRED &

A I 7Ty (EEEILERE) O 2B OAE E o 7.

COEHIILT, MAEMOFE I/ —NVERIZSAS D LW M@ E MR 5 & )12
RKENTHERELE L TCETEIEISINSL L) > TE T,

3.2 CLILO#ZK
Mehisto et al. (2008) X CLIL IZ2WTKRD LI IZHBH L TWw5,

(1) The CLIL strategy, above all, involves using a language that is not a student’s native
language as a medium of instruction and learning for primary, secondary and/or
vocational-level subjects such as maths, science, art or business. However, CLIL
also calls on content teachers to teach some language. Language teachers in CLIL
programmes play a unique role. In addition to teaching the standard curriculum, they
work to support content teachers by helping students to gain the language needed to
manipulate content from other subjects. In so doing they also help to reinforce the
acquisition of content. Thus, CLIL is a tool for the teaching and learning of content

and language. The essence of CLIL is integration. (p. 11)

%72, Coyle etal. (2010) % CLIL IZOWT Q)DL HIZHRRT W35,

(2) Content and Language Integrated Learning (CLIL) is a dual-focused educational
approach in which an additional language® is used for the learning and teaching of
both content and language. That is, in the teaching and learning process, there is a
focus not only on content, and not only on language. Each is interwoven, even if the

emphasis is greater on one or the other at a given time. (p. 1)

CLILIZZ LT ERHEANROM G 28 ETH-200T7 70 —FTh b, TORBIIHETHY,
FNCIEZEOHNDEH S, —2lF, ZEIZOFEPIHENRORECEINL LV LT
Hbo o—oi%, FERAELSZ LIZOFBORETHIBEINL LWL TH S,
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FHHWAEZIERE TR 2 ) &, A=V ar7arsaklb@AULTHILEELZD
NBETH DA, TNOOHIZL L REMICEL 201, 7B/ 8% (cognition), AL /
% (culture/community), % (content), € LTI I 2 =7 — 3~/ F7E (communication)
EWVI)ADODEFE (4C) FHHAL L THBLFFIIMY RAALHICH S, A~v—VarT
07 A% ETE, SHEEELV) LIVERELZEPETHY, ZLIZOFMIHRE L TH
BNTTE LV, FNUIKL, CLILIEFHEHBEL IV ATYTA v 7IE&DAATED, #
HARL ZLIZOWMEZ2EHETAI LA HEICLTWS, Lab, FHLTELLM) &)
DT R L, FUORPLMN, RS FERLIITHhoTnDS, MIZD, HMITITZADLDIE
] (authenticity) T, FEFFHDDOIZOL 572D TIE ARV DOEME) L) T &3l
Thb, 728 21X, i, MERF, TVEHLZ MV, bE5A, EECHHMPELL
BT, Z20FFHwAZ s, LEIGUTMLLTHWSGZLbH D, ZD X
) RO ) (scaffolding) 2B 7%9) 2 EARDLN TV 5,

CLIL IC X BEDOTICLBD4ODFH (4C) 2 DL HIZEBT 0o T}, KD
Iz EPBERENTVG Y,

RAE BB ICOWTIE, e 2R, AL - I Lo T, NE, 2R, FEHo
AFNVOBREZAHICT LI EVBITONL, AEDD o TV LI, Rk BE, LR
BRsdh o CTEHERNTE D HEAED— AT, HD\IIMPRECHUN & 58 OFERE % 547
LT, #i7zalifs BEE LCHRET o T/, MORETEES LA HEEma LD
FELL 720, L2095,

HREDEBRELVIETY Ut/ a32=271) OHO—BTHHE V) 2 LIZTFEK
b0, AL, MOAERDOHLEBTOBLHY) FLEILIIINT VAR LY NS, £
DAI2=ZTADOFTHEHTLIHABLAF VT LD,

WEE V) DL, HFNZE (subject matter), 2D HH LWARRRLIREL 25D TH S,
70, BEANOII 2271 LLLOT, #BEEBELCELLZVMEILAEN TS0
ThHbo WERIZZFNIEL L L, THOHLEREANLE DT, ST SERMHANELRE
L720, L Z2NE* S CTORBISHRE LD T 5,

EfRIE, BHETOFHPLHELEVITHEBYIZSMLT, a3a=r—Y a3y / SHEHE
T2, MOMELYTRLAY, BEHNOBRIZL > TEEPFE L) II 22— a vy
L LEMIIT A, EELHEIAERORLY) LV RABE LA T2, ST Ia=sr—1T 3
YOAFNVIEIETORE THT T,

FROKBEOMTY, HEOII 2 — a3y /BEIIOVTL, BE, EE CER
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EOHFRH D - FL T - ML) 4FERE D TS L (FREHH) PEIEHE
NTWb, 2O EIE, SlM#HErEH LA THRVEV) BERTIER V., SHEM#LYY
THZLE, ZEEERMATLILEOMANLET, WMiEHETL/OIC, CLIL TiE [#
HDEFE (language of learning) ] [2EB D720 D FFE (language for learning) | [4H %3 L
TOF#E (language through learning) | £\ 3ODFFHEEHE 2 T2 Y [FHOFE] 11
FEEDH LA E SV IR L) T A 00 RRPN R ETH D, LvoTh, HIZHE
MEEFRT DI ETIE RV, FEREVPZINL 2 FEDLRIT NI SR WE ) ICEE L2 TUER
L%\, [FEOZODOFFE] ZCLIL TROIEZELZLDT, HFETRVFEHEETHE TS
BB Z EIZRFHOTEDOI LT, RYT—=0 R V=77 —2 HM, 714 X=}
Wik ETh b, [FHEZHBELTOFHE] L, FLOARLAF L ERIZFR SN2 LIXT,
fESFIA LD R L7720 5%L, EBRIHE) ZLICK s TEET b 728 213,
FEEZGIWZY, TLEY T2 a Rl V=T TEREBRZNVT L2 ETH 5,

CLIL (&, JFHIE L CHMERECIR¥EAXTAH I LICh>TwD s, L CHEERHERL Tk
Vo BEIZE o T, BEEEHWTL BV, 2720, SHERECRE L 2RISR CHBE LIE T &
W) ZEEBYELTWD L, EEIIRFETORMELELC, SERETOFFIEH L L
%AHOT, B, HEEEHHETICBIR) ZEPEE LV, 2O XL HIZ, CLILIZEGRNIZ
BRAD L o) LTWEH, TNFEFTOT7 70— FRHREEZMAGDLETBI L)L D
TEX2%E, D) FEREDPH S,

LA L, CLILIE, EUZEFEPEVIIERL, ZEMEHILRAENTCwEI -0y
ISTHR L2720, —SERO AR TEANEREOLZEENHE C, REL TV ARVOPIHIRT
Hbo TOEH)HPTYH, HFHETHLESZ), MOANDEREZH V2D §25 2 & MBI
WY ANT, a3a=F—2a VHEEFTE, &EMIZIE, TLEY T2 ardTEsL9)
WTAIENEINL, F2T, ROV Y a3y THERTO CLILHW7 7a—F %2 Hwiig
BEO—HE5RT 5,

4. CLILM7 70— FIL L 2EEES LUREDOHE

CLIL 3R B NA # ETIRET L LI, EEZODDL¥EETLT 70 —FTh b,
YFEDNOR H 2 EFECIRET L L 2 E 25 L, HEDPETORR % 82 5 /NFHA CLIL
WIEELCwa Ebibd, Lo L, EHREELREA ¥ — %y MEAMPER, HEFHZT TR
CHFICHZIAT DA Z o T DT, HHREOFRRE L Mo T by
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HERERETEHIGHLTWD VR D, 272, RERIEA ) F 2T 4 LOfIHEH L L vb
NTWBAY, HEEIZLAII2ar—2a s 2135 ETH, ZOMYMAERESE
TV RETH Do HEFBIC L HMHFOBEIH L VHETD, EBEOFETCLILNRT 7
O—F %352 LNTE 5,

T, BMERERORMESE [(4) B ARG LR THICOWTHEEL ED D Z LS
TED LT 5] OEEITE) - AGEEEEHEICHET 2L 2A T, KENROHEIR &
EDOBMET, FRUNMDEFIZBWTT LY - DVDHER T Y Ea—% - 7 — ADORRH#
FIZOWTORELE L CTRMAT 5. FRFFEIE, CEMBREZEE L TIFEL L, 41EH
Pl &3 %, Hg, SRR A O [[8#BHE ST 2] fROFERIZOVWT] 2256 [T
FRUTOAEFGIEE) HoTwad ] O—H2M777ICELLLD (B 12) BLUOAF
1) A DH | The Guardian © Web itH % i 5 2 #3HICE L2 b0 (B 3) 2V 25,

4.1 CLILM770-FIZL3T TN
N7 AEIEATED - EIERIE L BEICOWTEZ LI L ThbL, (BF1,23,4)
IIa=F—vary/gEil - I 7RRER AT, BWMERARY, %5, (BF1,2)
R AR BT 5. (B 2,3)
C U TADERE 7T 72T b,
EEREDSB LI T EERUER LT LAV, BET L.
By BEE I 7RREETINVIC, 75 ADT LY - DVD OB & 0 ¥ o —
g = AOFHEEEICOWT Y I 72 e EE 5, Bk, 2)
T IREFEEFVNNIC, EFLAFEOLZOICE)TRENEEZ L, (B
#1,2,4)
AL /W - T LY - DVD ORMERIICOWTO-ESISE ZBE, RT, FIV—TFT
BIhH. (BH123)
CETTEEL B LT RERYERIIOVTOFR LAV E I V- T TBE Ik
o (BHL,2,4)

4.2 BEOEEE
ZCTIE, B LR R AR T B B,
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HILo HiZ
cHFAEDOF LY - DVD ORI Y Ea—% - F— A0 ERMMEHSAHFEFICED X
A7 HERBIIETIEFHELAY, 0L ASEZIRILTEVSEER B,
BT TRL, FI TG EOEROHREAFNTEL LI EY, FITEROIODF
RS (REM% 32, AEZR5L) 5T 5%,
- BhAE, BAMRMAAE, R, B R AW SEEREEIS TR b,

BI1E OREp) BRE 1,2 2T, B/ S— Y M EOBFOHRISENTE L,
$72, 77 ADT L ER DVD OBBEREHIIZOWTD T T 722 %,

E2 BR4ZHVT, AFVADOTFEDLLLO TV -DVD - 7L EFX — A DOHFEIZE
TAHMEE, ED L) RIS ESWSNT WL 0% M5, B4 BARMR 4
WZDOWTHIS,

3K TLE-DVD: 7 LUES—LAORBHERNESZ-HDEFICED L) R
BLIFL L (B, BARY), E0L) axtllz Lizswvwnyrg 7L —
TTHEHLED

EAKE 7L —THNIEET S,

REFO HIY
OGO AE VW HEINEE L, 7T A A= FOT L YR DVD OB % B
HWIZH 5,
BRI BIUBR 2 EHCT, BTORALRT T TOHEAMY B TED LHIZT 5,
CREE R AU OWCTOEM - B2 2 EET 5.
© 7 7 ADT L ER DVD ORI IZOWTD T T 7 2B T %,

ENGIo) TS
1) dwE2 - T+—3277v7 (25)
2 HA &%)
7T LE-DVD- v VEa—F - F—APHENE ) »%HA5,  Doyoulike ~?
CAEH, TERC 5V T LERDVD 20D, gy Ea—8 - F-AhERLIEDT 0
»2743 %o How many hours/ How long do you watch TV or DVDs everyday?

10



YEHHFICHBIT A CLIL W7 70— 712 & B8RO

How many hours do you play computer games?

(3) kB (3043

CER L BLCER2ZEAT 2, 7T T7ERT, MOTTTh, ENLHVOHFEEDS
FERILL SR, 7L E - DVD 2 T2 D25 % F 125, What does this pie graph/chart
show? What percentage of (junior high school) students watch TV or DVDs for more than
3 hours on weekdays? What percentage of students watch TV or DVDs for more than 3
hours on the weekend or a holiday? How long do 13% of the students watch TV or DVDs
on weekdays? How long do 7% of the students watch TV or DVDs on the weekend or a
holiday?

CTN=THNCR Y, EWIZEEISE L, 7V — TN TORIEREO 7T 7 2 F%T %
(NBTHET ) o WAEHIZ T 7 ZOWIBRERIBI O 7 F 7 21T 5.

(4) #H - Hnso (104)

- %#t3 (information gap) & H\WT, R7I2% ) HEILE L T2 T %o

HELWHEEZ EX, FHzMA72), 50 LOBEREEVHKERA L7720 T 5% E0H
By RGO ) 25 %0 BEMIHMKHL T, EEDTEHZEIT 2% EOREEZ T %0

5. ¥R

FRIREEH TR SN TE LTI 22— a YHOERIZOWTIE, T TOHGRE
TOETE T THD LTV el SUEEXEMRL, HAEIZXZHMIL C, HEEIZ
LA 0Ty N TELRDP o2 EIMAE, 7T ADNENE L, EENENT LHE D4
Mol 72, BEETHLEVoTYH, BRPHEMEORELRE L1, BHOEREZHS
DZELIEFTERETLIENIIEA LR oTzb Vo T, —DOHKFEIZRESI NN E T,
CHTRETHLEVIHIHY L H o7z

AT, CLILIZFHHAAR L SHEBEOM G 2 FHRAMIETBI %) 2 LATE LB
BT TU—F ) BRETHDL L ERIRLTE T, 7272, #MPARYIEMTHL L voTh, H
FHELCEBAEICHHREFR ITVEMEZZOTEHVL I LIETE RV, BB RRHAFIIEL T
LE) LFERREDIRY HDDT, AYDOLOES, RYLLSx\EAR-TLEH T LD
bo APOREHREL DD, TNENOFEITHT L2H8M % DL 5121, S5 EERL
TNUER S v, F7, BRLLEOFRLBAEND L HITE VDS, B L RERBERME > 7230k
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DFFREFLTCLTHIHAOIT - ETIEOME, X SIFHMEORMEDIE-> TWb R E, ED
KHAD Do SRIE, ZOEICOEARATHEZV,

Lo [N restB a8 s | <id, AL LCHREZMD IR SL Lo Twd, E72, 1ZEALOPE
KTHHEFHEZI) P> T b,
SCEFEE (2008). p. 3.
A (2008b), p. 68.
G4 (2010), p. 108.
CLIXOBANE, —EOTFUITRERNEF THE SN S &9 H D (the natural order hypothesis) o -
WIHIZCBHR SN2 B UL, Bndbodbd b,
Ellis (2008), pp. 246-47
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[Student A]

The Ministry of Education, Culture, Sports, Science and Technology chart shows the viewing habits of
junior high school students in 2005. 21% of the students watch TV or DVDs ( ) on weekdays. 5% of
the students watch TV or DVDs for an hour ( ).

[Student B]

The Ministry of Education, Culture, Spots, Science and Technology chart shows the viewing habits of
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junior high school students in 2005. 12% of the students watch TV or DVDs ( ) on weekdays. 3%
of the students ( ) TV or DVDs on the weekend and a holiday.
Tr 4

Public Health England (PHE) says that spending too much time in front of television, DVDs and
computer games has a bad effect on children’s physical and mental health. PHE also says there is evidence
that children who spend more time watching screens tend to have higher levels of anxiety, sorrow, and loss
of hope or courage.

PHE also found that over 70% of young people did not do enough physical activity. This is the same result
as the report by doctors: children’s lack of exercise was leading to more unhealthy lifestyles. A third of
11-year-old children are now either overweight or obese.

Young people who spent less than one hour a day playing computer games said that they were healthy
and happy. Those who ate an evening meal with their family almost every day were happy about their
circumstances.

Government health leaders believe that more physical activity will make children concentrate in school,
enjoy better relationships with classmates, and be less worried. PHE, then, starts a new TV, smartphone and
online campaign for teenagers to limit screen time and to walk, cycle, or do 10-minute of physical activity per
day. (190 words)
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